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REPORT OF THE EQUAL EDUCATIONAL OPPORTUNITIES COMMITTEE
TO THE PRESIDENT AND MEMBERS OF THE BOARD OF EDUCA TION

CHAMPAIGN COMMUNITY UNIT SCHOOL DISTRICT NO.4

On March 10, 1967, the Champaign Community Unit 4 Board of Education ap-

pointed the Equal Educational Opportunities Committee with the following state-

],
"The Unit 4 Board of Education~nt:

Reaffirms:

] That it does not condone school practices which would .a.riliically
establish or maintain segregation or discrimination, whether ethnic,

religious, or racial.

Recognize~:

Th~.t education is one. of the :mDst .e..fi.ectiv-e means of co.rre<:ting

.~cial inequities.

J'l I

1J\

;

That-it is the responsibility of the Board of Educp,ti,on to p!'()vide~
equal opportunities for the academic and vocational training of all
children of the con"l.tnunity, and to provide the e~vironment and
guidanc.e which will encourage each child to aspire to the full use

of those opportunities.
That Champaign Community Unit District No.4, in common with
many other northern s.chool districtS-., ba-s..a -con~tz:ation- of a
minority group f:O one area of the community.,
That there are heavy concentrations of minority groups in some

of our schools.]
That, while neither caused nor wholly rectifible by the school dis-

trict, this situation creates a variety of educational problems.

.gequ~st9 the committee t<?~

J Make recommendations concerning methods which car, be adopted

to deal with these educ.ational problems.

Make recommendations for reasonable actions, within the purvie'.v
of the Board, concerning the alleviation of the minority group con-

centrations within our schools

Examine all of our programs and practices that relate to equal edu-
cational opportunities, and recommend improvements, changes or

modifications.
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On June 13, 1967, the, Committee made an interim report which found that

II Segregation, II as described in federal court decisions, does not

exist in the Unit 4 schools"-

Racial isolation exists in the elementary schools in Unit 4.

Racial isolation exists at tILe junior high level in Unit 4,
specifically in Jefferson Junior High School.

,~

Beginning with September, 1967, racial isolation will not
exist in the Unit 4 Senior High Schools.

Based on these findings and other evidence, the committee made the follow-
ing recomlnendations:

The Board of Education recognize publicly that racial isola-
tion in the schools has undesirable educational and social
effects and it should be the policy of the school administration
to bring about the elimination of racial isolation fl'Om the Unit 4

system.

The Board of Education should take inunediate steps to achieve
racial balance in the three junior high schools by September,
1967..

'-""I

-J

,

,

The Board of Education declare September, 1968, as its target
date for elimination of racial isolation throughout the elemen-
tary level in the school district.

-I

On June 29, 1967, the Board of Education responded to the report with the

fOllowing resolution:

I
"'-I

lIThe Board of Education commends and is grateful to the entire
committee for the time and effort they have spent in their
worl<. We would ask that they continue and assure them of the
full and wholehearted cooperation and support of the Board of

Education.

11 As to the corrunittee' s interim rccommendations: It is now
stated that it is the continuing policy of the Unit 4 School
System to bring about the elimination of the effects of racial

isolation in the Unit 4 Schools.

!'Racial isolation, being a factor in the educational effects of
racial isolation, shall be eliminated throughout Unit 4 System

by September, 1968.
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"This is not to say that some steps might not be taken before
or after that time. This is, and will be a continuing process.
We are concerned here with the educational effects of racial
isolation upon all of the children of our schools, and we know
that the development of a program cannot be accomplished
overnight. It must be an accomplishment of solid educational
foundation, so that it will v/ithstand the tests of time, and in
this, end the detrimental effects of racial isolation and bring
about an educational betterment of all the children of Unit 4. 'I

The Committee on Equal Educational Opportunities has, since its interim~:

report to the Board of Education, continued to carry out its charge to examine

'Ii
--1 all of the Unit 4 programs and practices that relate to equal educational opportu-

nity. The committee has completed that examination and is ready to make re-

commendations to the Board for reasonable actions to alleviate the educational

'OJ

,
-,.0.1

'1

Although itproblems which arise from racial isolation in the Unit 4 schools.

a1) is the declared policy of the :{3oard to eliminate the effects of racial isolation

in the schools, it might b~ h~lp£ul to review some. more of the committee's
"1

~~

.findings on racial isolation before discussing the programs proposed by the~

committee.

",,'I.

Racial isolation is characterized by the disproportionate absence or pre sence
~,...,

in an attendance unit of whites or Negroes, both teachers and pupils, in relation
.J

By that definition, racialto their numbers in the total school population.

isolation exists in each of the elementary attendance units in the school district

Racial isolation is attended by significant. delcterious. social and educational

It is difficult at times to differentiate between social and educationaleffects.

effects.

The most strilting result of racial isolation in Unit 4 schools is that white

!;
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until the junior high school level. This mar.es racial understanding and com-

J munication difficult to achieve when they do ~eet.

Some of the undesirable educational effec~s of racial isolation are:

(a) Negro pupils in racially isolated academic situations do
not attain as high achievement le7els as Negro pupils. in
racially balanced school surroundings.

.

(b)J The racially isolated Negro pupil generally has low aspira-
tions and a poor self-image which is reinforced by his
isolation.

(c) Racial isolation is a substantial factor increasing the.
likelihopd that the Neg.ro pupil will drop out before high
school graduation, limiting his job opportunities and life's
chances, thereby closing the cycle of conditions causing
racial isolation. .

'-

Racial isolation of white pupils has a tendency to reinforce
a superior self-image, ~ !. ~ Negro pupils; but the eli-
mination of isolation (in proportion to total population)
does not adversely affect the achievement level of white

pupils. ,

(d)

)

The committee gave brief consideration to the questiQn of the effects of

The primary conclusion of ~socia-economic isolation on the school child.

Coleman Report would seem to indicate that much the sanle observations nright

be applied to socio-economic isolation as to racial isolation.

The conclusion of the committee and the basis for its proposals were reached

through some thirty meetings lasting many hours each over a periQd of nearly

There was. in addition, substantial and dedicat eci work by the individuala year.

They devoted extra time to ~eadingmembers outside of the regular meetings.

and evaluating national surveys and studies such as ,!he Coleman ReEort and

farc, and the U. S. Civil Rights Cornxnission report on Racial Isolation in the

Subcommittees labored long hours preparing reports on!:ublic Schools.
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experiences with school desegregation in other communities,

~

The committee considered at length the report of the Champaign Education
'1..~

Association Committee to Study Integration. Their report summarized much

in the schools.

school problems arising from racial isolation. The CEA solution was presented

It called, for
.

to the Board as one possible arrangement which met the criteria.

'~

the creation of Iione-gradetl schools at Washington, Marquette and Gregory to

house a. ci.ty..wide sixili.gra.de. AU-pupils below the sixth grade at thoe. three

The CEAschools were to be bused to other elementary attendance centers.

plan is similar to those t't"ied in elementary schools in Tea"neck and Englewood,

/
..J New Jersey, and comparable to the ninth grade plan established in Berkeley,

~California.

In Englewood. useo{ th.e sixth grade school was a temporary program which

~

gave way to the subsequent development of a fifth through eighth grAde middle

The Superintendent of Schools in Berkeley, California, is of the opinion

school.

,..j

that although the integration achieved by establishing a ninth grade attendance

center was superior to the segregated junior high schools which had existed pre-
~...,

"the students would be better off from an '. educational andviously in Berkeley..;oJ

psychological standpoint if the ninth grade were located at the same campus with"1
,

In other words, one grade ~rrangernents, althoughgrades ten through twelve,'.',
..\J temporarily expedient, have not provided lasting solutions to the problcms of

~"I..
The EquaLEducational Opportu~ities Committee feels thatracial isolation.

any advantages found in combining the sixth grades would be outweighed by thel }J t~

educational drawbacks.

]
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The 'committ~e also studied in depth the school integration plans and experi-

,
j

r.w
ences of such communities as Berkeley, California; Ann Arbor, Michigan;

Syracuse, Ne\y York; VThite Plain$, New York; Lansing, Michigan and Evanston,

illinois.

Extensive consultation and interviews were held with experts in the fields of.
education and sociology and the committee drew upon, and received, the full

;

~ .
'cooperation of the administrative staff of the district. .' The committee is

especially grateful to Dr. Robert Cooley, Dr. Arthur Turner and Dr. Philip Jones.
for their advice and contribution to the work of the committee.

The findings, observations and experiences of the Comznittee on Equal

must meet to end the effects of racial isolation in the Unit 4 schools. An ef-
..,

fective program will:

(1) Insure a superior, enriched, educational opportunity for @
the elementary pupils of the district.

Combat the educational problems which aris'~ from racial
isolation within and \vithout the schools.

Be district wide and long range; not locally confined nor interim
nor token in nature.

(3)

(4) Eliminate racial isolation within each general classroom as
well as within each attendance unit. The techniques of gro\:p ing,
streaming or tracking should not be employed to perpetuate
racial isolation in the classroom. The percentage of white
pupils in each general classroom in the district should be r.ot

more than 93 nor less than 74.

Provide extensive supportive educational programs for all students;
maintain the smallest pupil-teacher ratio possible; and insure full

preparedness and acceptance by faculty and staff.

Cause a minimum of pupil displacement and a maximum continued
attendance at one unit du:ring a pupil's entire elementary schooling.

;
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(1) Recognize safety hazards to children going to and from
school and provide maximum protection fr.om those hazards.

1

(8) Utilize all the existing resources and physical facilities of
the district.

(9) Generate the most widespread community support and

acceptance possible.
~

II.

The committee recommends to the Board the following programs:

~ashington School
,..

The Washington School should be operated cooperatively by the Elementary-'

~
Division of the College of Education, University of illinois, anq Comm1..:nity Unit

School District Noo 4 as !'University of illinois -Unit District No.4 Elementary..

The school should be supported, at least in the beginning, by Unit 4School. II

funds~ but long range plans forceventual financial responsibility for the school

by the University should be m,ade. The school sho.uld be a mod'el elementary

school with its student body drawn from the entire geographic area of the Unit 4district. 

The school's population should be balanced racially, intellectually and

Theeconomically so that it represents a genuine cross -section of the district.

Innovative teaching methods should becurricula offered should be superior.

A "hot lunch'!employed, drawing upon the staff and facilities of the University.

Attendance at the school should be upon a voluntaryprogram should be provided.

basis with the University responsible for screening and selecting the applicants.

School, then the Unit 4 Board of Education should operate Washington School as

a model elementary school on the same bases as those recommended by the

'..
University of illinois.
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changes in boundaries of other elementary schools; and indeed such boundary
~ .

adjustments are often necessary, but should be made in accordance with our

criteria for ending the effects of racial isolation.

Hot LunchProgra~s

We urge the Board to give strong consideration to the establishment of "hot

lunch" programs in all elementary schools since each attendance unit will con-

tain pupils who, because of distance; will not be able to have their noon meal

at home.

III.

The committee is firmly adherent to the view expressed in its interim re-

"The preponderance Qf information sources available. indicateport that,

that physical integration of pupils standing alone is not equivalent to quality

In line with this view, the committee "has studied the compensatoryeducation. 11

It has also examinedor supportive programs nQ.w ~vailable in Unit 4 schools.

needs or gaps that exist or that might be created in the proces s of eliminating

It is the conclusion of the committee, and the thought of manyracial isolation.

persons interviewed by the committee, including program administrators and

project staff members, that the greatest educational advantage is gained by

school experience.

It has long been known that children differ in learning abilities.
~

Until

Nevertheless, 

mostmore specific tests such as those for rcading readiness.
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teachers have been aware that individual differences went much deeper.

They "have known, for example, that a particular child may learn to read

better when the sounds of words are emphasized, while another child may

learn more rapidly when the teacher emphasizes what the pupil sees rather
..

than 'vhat he hears. Similarly, some pupils are able to compose a set of

directions more readily than they can interpret a set of directions.

Other pupils find the reverse to be true.

In recent years, educational research has been developing a diagnosis

and prescription procedure roughly analogous to that used by physicians.

Most general intelligence and achievement tests presently in use give a

pupil a label which sometimes passes as a diagnosis of learning di~ability,

these tests are of little assistance to the teache~ in terms of pro-

viding a prescription for treatment. In other words, the teacher does not.
have a definite basis upon which to decide what teaching strategies should

be employed to promote learning for a particular pupil.

This lack of diagnostic tools has received more attention recently

because of the emphasis upon early instruction for pupils who are produ~ts

These pupils corne to schoolof educationally disadvantaged environment.

with deficiencies which, if not ~~m(died early, prevent adequate learning.

For example, a pupil who has difficulty in discriminating between two

similar sounds because he has not heard thos~ sounds 'enunciated clearly,

may have difficulty in learning to read. This, in turn, caus'es him to

b~ unable to do a portion of his school work. He consequently falls

further and further behind his classmates as he proceeds through school.

Any child from any background, who \~as not taught arithmetic concepts,

may have problems which cause him not only to fail to learn arithmetic,

also to hate it for the rest of his life.
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For example, one Negro child in a Unit 4 junior high prevocational

program was found to have a third grade reading level, though his I. Q.

had been measured at 130. This was an unusual case, but it emphasizes

the problem affecting many educationally disadvantaged children.

National studies estimate that from 10 to 25 per cent of normal

school populations suffer from reading disabilities. All factors con-

sidered, it is probable that 12 to 14 per cent of Unit 4's elementary

school population is affected by reading disabilities. About 3 or 4

per cent of the total elementary school population would be considered

The remainingseriously disabled and require intensivG instruction.

9 to 10 per cent need continuous but less intensive rem'ediation. In

1967-68, Unit 4 enrolled just over 7,000 elementary school children.

This means that 890 to 1050 pupils need remedial reading assistance.

The Phonetic Keys to R~~ding (PKR) method is used to teach read-

ing throughout Uni~ 4, and is successful for many but not all pupils.
,

Teachers should continue to be encouraged to be innovative in their

appr~ach to the reading problems of individual pupils.

At present, remedial reading assistance in Unit 4 is provided

Whileunde~ the special services program for learning disabilities.

it cannot meet the needs of all thethis program is excellent,

pupils since it is designed to meet

"
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~Jabout 17 to 20 teachers. This would imply that each building should house

..
'wa reading station. Due to the difference in each school's enrollment, the

-~ teacher assignment would not necessari~y be on a one-school one-teacher basis.
ft..

Two teachers may be needed in certain schools, or a teacher may have to

"8 service two different schools

The committee has confirmed that the Center for Reading Research and

Cf'~

Instruction in the College of Education at the University of Illinois could

serve initially as the central reading center for the Unit. This arrangement

would provide additional professional skills necessary to initiate the pro-

,~ gram e

Remedial reading assistance is now offered to students at Franklin

-Junior High School and Central Senior High School under,Title I of

'Element~ry a~d ~econdary Education Act. This program is aimed at improving-
-the reading skills of students who have the most difficulty. As students.
~ with reading deficiencies ar;e attending all Unit 4 junior and senior high

~ schools, the Administration might consider a secondary level reading pro-

~ -gram similar to the 9ne proposed for the elementary schools.

The need for remediation in mathematics is not as apparent as that in

~ reading. although the problem affects children from allsocio~conomic groups

~ ~here is no question that failure to learn mathematic concepts occurs fre-

If a student fails to learn simplequently and has a cumulative effect..-, mathematic skills in the primary grades; he will find it increasingly
-'

difficult to learn more advanced concepts in later grades. A task force.in~.:>lving 

Unit 4 staff and consultants should study this problem and make
.
l recommendations to the Board on the advisability of establishing a mathe-

..J

maticsremediat~on program.

The implementation of a strong remedial program far reading and possibly

mathematics in the early grades would reduce the need for such services at

the secondary level.
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The committee supports the present parent programs under EEE \vhich are

designed to bring about more effective academic progress, better parent-

education projects. We feel that co-ordination between the school and

social welfQre and service agencies should be further developed. We feel

that future parent programs should provide more emphasis on involving the

uarent actively as a partner in the education process. Yisual aids .and
.

:iscussion groups have been successful techniques in stimulating such in-

volvement.

While specific parent programs should be initiated by the staff,

the committee feels that in addition to the fo.rmal parent -teacher con-

ference, m~rf' contact between'parents and teachers should be provided. In

developing the present Washington School as a model school, thought should

be given to innovative adult education and parent pr9grams to meet the needs

of all-parents of Unit #4.

Psychological counseling services now available to EEE pupils would

There iscomplement the educational projects proposed by the committee.

no apparent reason why the EEE programs cannot be continued in racially

balanced elementary schools.

PROJECT PROMISE

An evaluation of project Promise in the elementary grades of Unit 4

without the findings of that evaluation the committeeis still in progress.

is unable.to comment on the effects of the program.

s~~~ous questions have becn raised about the effects of ,removing

upper 20 per cent of the Negro students from regulur classrooms. The

--

~.'-'

--

The committee rccommends the continuation of other programs funded unde~
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to receive children into the upper grades who come to this community from
.

school sY6tems which did not offer quality education at the early grade levels.

Unit 4 will he required to give them special attention.

Many pupils at the junior and senior high school levels in the Special Ser-

vices Program have a negative. hostile attitude toward learning in a classroom

environment. Some of these pupils frequently constitute a disciplinary problem.

To the greatest extent possible, secondary level special programs for these

disciplin~ry problemr' pupils should be developed in new settings which do not

The special education staff should beresemble regular school classrooms.

encouraged to explore the development of such programs.
~

~CTIO~REQUESTED

The committee wishes to emphasize the importance of implementing all of

its recommendations if a worJ~able program of quality integrated education is

to be achieved. It does retognize, however, that some of its -recommendations,

especially those requiring alteration or expansion of the physical plant, may

take somewhat longer to complete than other of its recommendations. Mindful

of the above statements, the committee requests the Unit 4 Board of Education

to take the following action in connection with the committee 's report:

Study the committee's proposals with the district's
administrative staff and supervisory personnel.

Direct the Committee on Equal Educational Opportuni-
ties to solicit the reaction~ suggestion and criticism
of individual teachers and staff members to the com-
mittee's proposals and to report to the Board the
committee's findings in that regard.

Adopt and promulgate the committce's propostlls, with
directions to the administrative stafi to carry the

(c)
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proposals into effect by September, 1968.

Respectfully submittcd,

COMMITTEE ON EQUAL EDUCATIONAL
OPPORTUNITIES

Harold A. Baker, C11a.irman
Vernon L. Barltstall
Mrs. Herman T. Blackwell
Mrs. Shirley Blankenship
Mrs. Ernest Butler
F'aul M. Davis
Da vid J. Downc y
Mrs. David Eades
Dr. Rupert N. Evans
Joe E. Frank t
"Varren E. Greenwold. M. D.
Mrs. Roy F. Heimburger
Mrs. Winston C. Mank
Rev. Malcolm Nygren
Mrs. Charles P. Slichter
William K- W illj.a m s



Appendix A

REPOR'T OF THE COMMITTEE ON EQUAL EDUCATIONAL OPPORTUNITIES
.The Dual Kindergarten: A Plan for Equality with Quality in Education

Carl Bereiter

This plan has two objectives

1.

Integration of socio-economic and ethnic groups in the public
schools. To maintain de facto segregation along geographical
lines is to help perpetuate those very inequalities that make
integration a problem in the first place inequalities in com-
petence, in standard of living, in political power, and in social

mobility.

2. Equalization of the readiness of children in these various
groups for participation in the educational processo So lon g
as children start first g:rade on unequal footings, schools face
the dilemna of Bither maintaining social inequality within
schoolsor else obtaining equality at the expense of loV'er
educational standards. .

In the dual kindergarten plan, all children would spend half of the day in
a regular integrated kindergarten. Here they would establish social relations
with the diverse lcind of child~en who ,vould be their classmates in years to
come, and take part in the lea..rning experiences and readiness activities
commonly associated '.vith ldndergarten. Some children, however, would be
given an extra hali-day of compensatory education in those things they especially
need to prepare them for the aC-1.dem.ic challenges of first grade and after.
Children would be assigned to compensatory classes on the basis of their needs.
Not all children from low-income homes would need the second half-day of
work. This would be determined by diagnostic testing and their performance
in regular lcindergarten. Many, including occasional middle-class children,
would need a program that focused upon language and pre -academic skills.
Others (and these would be found in all social groups) might need a program
that focused upon social adjustment and behavior modification or on ren"ledia-
tion of some special handicap. Thus, the second half-day would not be
exclusively for culturally disadvantaged children.. but would serve all children
who need special help in order to start first grade on an equal footing -with others.

~hy is~'t half a day of kindergarten enough? 'Ve already know it isn't
because disadvantaged children who go through regular kindergarten are not
entering first grade adequately prepared to keep up with other; children. Ii
they are given a special kindergarten-pI:.9.gram and not the regular one, this.
means segregating them from other children-during this year, thus missing
an ideal opportunity for them to get to know oth~hndren._undcr less trying
and competitive CirCU1"!lstances than those they \vill face in the grades, and it
also means missing out on the learning and socialization experienccs of regular
kindergartcu that other children are receiving.



will enable their children to succeed academically, and they will eagerly en-
dorse an approach that allows them to have both. Virtually every other approach
that has been suggested involves sacrificing one in order to obtain the other.

,



.Who 1!~t_P:~~~~~2~~~.s~n~o.~iE.qcrgarte?? Pre-school
educ".tion E.~ t:1C dual lcindercarten would bc an ideal arrangement; but if a
choice must bc made b~tween given compcllsatory education before l~indergarten
and giving it along with lcinderr;arter., as in the cual plan, the latter choicc scems

strongly rreferablc. Disadvantaccd children do not need preparation for kinder-
garten (or at l~a~t not much). They nced preparation for academic work, which
does not beGin u:1til first gr?-:l~. It mz..!<es little sense to providc this preparation
wh~n they are fo1.11" and th~n give them tl year in \Xlhich to lose it, which is what

current results ..-:I"lC'.YJ tllero to do. Thcr ~ is z. scco~1d, very powerful reason for

preferring the d1lal pl~l1. In a pre-school program tliere are strong pressures
to supply a ...vcll-rounc~:d .1cucation th~t i11clucleil a zreat deal of free play,

general e~:periential enric1:mCl-.t, ;:;vcial e~::peTienc8s, and the like. These are
valuable, but thr;y C~lt do.,-m on th~ tirnc c:.7a11:J.ble for education spccifically de-

.signcd fo~~' aca,:l'~:r..i~ p:'epar~tion. As a result, the typical compensatory pre-
school pro~rarr! is quit~ s:m~:!.~l' to t1-.;.~ re£'.'!lar kinderf:!3.rten, VJ1~i.ch is known
to be inacequat~ for ac~dcmic p:t'~parat:\j!l oi disad-."antaged children. Under
the dual "?lan, the reguia.r l~indergClrten can carl'y the main burden of develop-

mental ezp~:,:i'~nce:" vJhile tlle .,pecial half-c\:lY can cc:'1centrate exclusively on

preparation for ac-;:de:..":lic work.

~'~~~~~~:=~£~~2:.Y~E:..~!:-.~i7 ~or t~e typical disadvanta.ged
child, j.nter.~ivc; structured l.?ssons in language, concei:.t development, and
logical r~:l~o..~irJg, ".lo~g wit11 c.:lreful-;.)' ?roGr~ro_med inctructi6n in pre -reading
skillD {,~speci:lUy ~;'url~ ,vit11 '\vo:'-:l and letter sounds) and n\lmber concepts. It
has ~~en t!:orcu;hly ~~:-.{lo!'.:::trated that di~advuntaged children can learn these
things C'.~ tb.is ,.;;c, ~:,:'1 th:J.t t1"ley "..ill t?~e ptl::t in such instruction enthusiastically
and b-,"\~?il,,-. It h~-s bc;~n object e.:l th~t c'..1ch instru",:tion does not meet all their
ncedD, bl..t the ~.::: otb.~l. ~~~r1:, can be met in the regula:: kindergarten that they
will attencl. -;:}.c c~11cr half of ~l~~ day. .

~t_~-~~~~:.Y-.££_~]~!~~.~E!"lf2!_~ fi-l'e-}pe2r-old child? In experi-
mental ..la£lse~ t tlj,~ 1~~':1i.v'"er~it'r of P-"lino:':3 this hJ.s n:;t b~en found to be the,
case. For CIlC t1.-'::lZ, th~ t:\N':> h';'.lve3 of. tr~e Q~Y ~r,z .Cv different from one
anothe~ th?i: bt:',re'l.-;rJ.'1 ::"!~e ~ n:)t E;~t in.

T, "" t 'r7.",-1~-., ,\ '.".- J ~" e L" _""-"';'-1V t' '" ... l' t aId f.. t of d .
ad a ta d=.:.~ :' =..:":'::"'::;;:.J:.':::':':_~_:::':;;... ::':.:'::'-;.:..!:-,,~"'~~.~~~~_.::.~_.~~." C 1Cl S 15 v n ge

.£.£~~:::::..;::~ V~1e yc<::.r r;::l~" not bc '--:':l~,'.!.;:;h tim'~ in ?ll ca.'3es, but tL1ere is no reason
to bcli~\.e t!!~'.: ~!1C >"e.::.~ gi~...~n c~"J:lier ,.'oul~ '.:0 n".ore good than one given during
kind~=~~.:;:t';'.~1. "'iT e ~rc 1:.:Jt t::'.l~.:;.na ~~Ot,t ~..3.1'::':1g fu~damcnta1 changes in in-
tel """~' l " ll ~-- C:"'".. T'~:-,~ ,:,.;:\-".~c;...,' , ;,~o",_., -1on' t have a --""'h1° ng '~'rong wl ° th~.. ':Or'. ..~. L-_"',"0";'~'-""."~t...,1 0._'._';";;"""" -_.,'L. ,oy
their bli.:.:r.'!, ;),'3 i~':. a~: ,.!e k~C"'.7, b'...~ Ulc~e al'~ impo:;.-~ant things they haven't
le,,-rn~d i, ::-~~j::)~:-L'.t:~;."1 -:~r s.~:~col. It l:..~akcs n,ont s.::.nsc to teach them these
t '-' n r:r! C' ',.,.. i - t '.,~ t ,...~ ,~," "'n .,.,.""."' loi l be C -l1~~ ..,.~, to "c e t11""ffi Whl ° ch ~

ansl:'- .:-J .;.\.",~ :. 1..- .'..'. 'v,.- ,--- _.-'"'~~, -.~ '_A --"'A..
tea r ,:',.:":} ,... <~':"""1 : ~.';.~,-:. .u~,. t , ,,: ""1'-' V ..,;..' - er t-.," )". .0' '" ~ o _o

c ready to learn0 ..' ,;". J.J.. '"" -'0_.".1 -~.. -
the In tl:r.. ~'.~.., '.' l ""'~ ..'r"llt a '\J"":--" ,)-~ tv~f) C "-;-;~"" I '.-~.-,.-."J..; y,'. 10. 1.~"""~ L.

H':)w :~J~';"):~tE. ..:::.!-.-~Ls_,,:.<5:=._:.::!.~~~c'!~j.~.?:~~~l1ers in need of special
~:~~~-~"-,;..~E!::i~1:!~~'5:.!:-="..!.t:.~~;d ~~hoo~~ extra he,if-day? Find out.
In our ex~~ri~ll;:C, ;Ln-] ucccrdillg to ::..,pOl'tS f.tom others, j-lcGro parents, at
least, w...nt 1:Ct~1 int~grutcd schooJ.jnc und a quality educationul program that
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It was resolved that the School Board should create a special

parents advisory committee for one year to provide a channel of

communication as the plan is implemented.


